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CHAPTER I 
INTRODUCTION 
The problem of the slow-learner is receiving con­
stantly greater attention. Educators are beginning to 
discover that the learning ability of this group of pupils 
is much greater than was originally believed. We have 
been freed from the notion that human nature is a fixed 
entity--that large masses of human beings are committed 
inevitably to a particular role in society, or to a world 
of poverty, war, crime, or economic or social stratifica­
tion. We believe that the lot of the individual and of 
mankind is definitely improvable through the application 
to human living. The writer, too, is of the opinion that 
improved teaching techniques and greater understanding of 
child psychology can do much to help this group of chil­
dren who may be classified as slow-learners. 
With the above opinion in mind and charged with the 
responsibility of teaching a section of the second grade 
of Carver Elementary School, Bryan, Texas, the writer 
decided to do further study in order that she might improve 
her efficiency in handling and teaching this group. 
The Problem 
The problem then may be stated--How to Adjust the 
Curriculum to Meet the Needs of the Slow-Learners in the 
Second Grade of Carver Elementary School, Byan, Texas. 
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She purpose of this study is to discover and 
furnish information that will aid in teaching the slow-
learner. To do this the following objectives have been 
listed: 
1. To remove all possible defects and develop the 
maximum of their well being. 
2. To develop desirable and healthful habits of 
learning. 
3. To assist children in mailing the best possible 
social adjustment. 
k. To give children those fundamentals of academic 
education; they will be needed in life. 
5. To develop a form of useful, workable informa­
tion which shall be definitely related to 
experiences. 
6. To equip the child, if possible, with some 
specific skills of a vocational or prevocational 
type. 
7. To prepare each child to become at least self-
supporting. 
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8. To provide simple wholesome recreation for the 
child. 
Need for the Study 
Since the child will spend a large percentage of 
his time with the classroom teacher, reason and experience 
both indicate that she must do her best to meet the needs 
of slow children as individuals, carrying them on at their 
own or individual pace. In so doing it is necessary to 
use new and appealing techniques, methods, and materials 
of instruction to improve the learning situation of these 
children. Special attention and effort will be made to 
find out what can be accomplished with children classified 
as dull normal or slow-learners. Every factor shall be 
taken into consideration as to the child's health, inter­
ests, needs, and environments. By taking all the above 
items or factors into consideration, the writer feels that 
this will make it possible for her to set up a curriculum 
that will enable the child or slow-learner to realize his 
potentialities as an individual and as a member of a group. 
Delimitations 
The problem shall be limited to the second grade 
of Carver Elementary School, Bryan, Texas. The study wa3 
limited to the second grade in order to carry on the 
adjustment program. Many instruments for diagnosis will 
be used, and as far as possible, they will be standardized 
k 
so that it will be easy to interpret correctly the indi­
vidual scores on such instruments to the group. 
Definition of Terms 
The following terms that are defined below will be 
used frequently in this study: , 
SI o w - L e ar ner s 
For this study we are including children with tested 
I. Q,.' s of approximately 70 to, 90. We are considering the 
slow mentally maturing child whose'mental age is notice­
ably below his chronological age; one who is incapable of 
keeping up with his classmates in-the regular public school 
and therefore requires a modified curriculum for maximum 
grov/th. 
Curriculum 
The actual experience v/hich children have under the 
guidance of the school. 
Remedial Techniques 
When dealing with slow-learning children the term 
remedial techniques represents those methods and proce­
dures in helping to correct or solve the problems that may 
arise with the slow-learning child. 
Remedial Cases 
These are pupils whose deficiencies are of such 
character as to require individual instruction. 
Dull Formal 
These are pupils who are not sufficiently retarded 
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to warrant "being placed in a special class for the mentally 
retarded, and not sufficiently bright enough to remain with 
the normal children but need individual instruction. 
Method of Study 
The primary problem in handling a child or group of 
slow-learners is the discovery of the cause or causes of 
his condition. Then steps may be taken to remedy the 
effects as well as provisions made, if in the classroom, to 
prevent the constant occurrence of these evils . 
A study of the second grade pupils' previous records 
was first made. These children were observed both in the 
classroom and on the playground. The second month of school 
each child was given an intelligence test to determine the 
approximate I. ©,. During the entire school year visita­
tions were made to the children's homes, and much helpful 
information was gathered from these visits. 
Previous Pie search 
The aspects of child growth and development, 
which identify the lines of potentialities for 
children, are usually grouped into four cate­
gories, namely, physical growth and development, 
emotional development, and social development. 
The elementary school, then, does not have unique 
functions. Its uniqueness consists of its cur­
riculum, method, and organization, because it is 
dealing with a particular age-group of children. 
It^provides for experiences which are carefully 
adjusted to the maturation levels, needs, and 
interests of its comparatively immature pupils, 
experiences which are designed to assist the child 
to grow and develop from where he is at any given 
time in the direction of the general purposes of 
6 
education.1 
Samuel A. Kirk2 stated: 
A democratic society is commetted to the pro­
gram. of educating all the children of all the 
people regardless of their intellectual level. 
Every child should be educated to develop to his 
fullest capabilities so that he can live a happy 
useful life. This does not mean that the educa­
tional system can educate all by the same methods 
or to the same levels of achievement. Through 
appropriate education, however, even those at the 
lOT/er intellectual levels can be aided of chil­
dren rather than to develop subject matter as the 
curriculum of past years. He recommends integra­
tion and correlation of social studies in order 
to acquire attitudes, skills, and habits needed 
for effective group relationships. 
H. Hadley Kail3 pointed out in a thesis, that the 
North Central Association sponsors a modern school by 
recognizing the following factors, namely: "The modern 
school will emphasize the teaching of facts and skills 
only as they contribute to the personality and emotional 
growth of boys and girls." It is evident to see that 
Kirk and Nail see the necessity for curriculum adjust­
ment. 
J'Henry J. Otto, Elementary School Administration, 
p. 28. 
2Samuel A. Kird and Marion Monroe, Teaching Reading 
to Slow-Learning Children, p. 13. 
^H. Hadley Nail, "The Needs of Curriculum Adjust­
ment in Terlton, Oklahoma," Bulletin. Norman, Oklahoma: 
Published by Oklahoma University. 
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The Martens4 made the statement: 
It is no longer considered a disgrace that 
one hoy does not learn arithmetic as well as 
another anymore than it is a disgrace for 
another boy not to be able to make a kite or 
to handle a hammer as well as another. She 
wise and skillful teacher knows also the 
child's strengths. The teacher also knows that 
education is not limited to book learning. But 
it is known that education consists rather of 
the development of those capacities which the 
child possesses—whether they be academic or 
manual or social or musical or of any other 
type--to the end that he may live happily as a 
social being in a social world. 
Children whose school progress is erratic, 
puzzling, and retarded, whose behavior is 
perplexing, whose mental adjustment is poor 
or whose physical condition requires special 
attention are to be found in every school. The 
room organisation has given her more opportunity 
to study children—to note how each one attacks 
the problem and to see whether he uses good work 
habits. 
According to Alberty and Brim:5 
The new and wider concept of individualiza­
tion rejects the traditional concept of a common 
standard of achievement for all and even the 
notion that three or four different standards of 
achievement in terms of ability group will 
stiff ice. The net; program takes its cue from the 
concept of democracy that holds that maximal 
growth of the individual can best be attained 
*Elise H. Marten and H. Marten, "Problems with 
Exceptional Children"--III, Mentally Retarded Children, 
United States Government Printing Office, Washington, 
B. C. Bulletin 49, p. llj_. 1934. 
EH. B. Alberty and 0. G. Brim, "The Grouping of 
Pupils," Thirty-Fifth Yearbook, Part I, Rational Society 
for the Study of Education, Chap. 7, 0. 12f?. 
a 
through a situation in which the individual 
is stimulated and encouraged to make his 
unique contribution to common ends and 
purposes—without raising the question as to 
the relative values of those contributions. 
In May, 194a* the Board of Education of Kansas 
City, Missouri, decided to establish an elementary school 
to serve a dual purpose, that of teaching slow-learning 
and normal pupils in the same building, fhe philosophy 
behind the organization of the school was that: 
All children do not learn at the same rate. 
Also there are differences in individual 
achievements. Special school and rooms are 
organized to care adequately for these indi­
vidual differences for children. If children 
are to develop into worthwhile adjusted 
members of society, they must have an oppor­
tunity to work in a situation in which they 
can succeed. Children who cannot work as 
rapidly as average children are made very 
unhappy if placed in a situation in which they 
are constantly failing. As a rule, children 
placed in a learning situation adjusted to 
their capacities and interests not only make 
more satisfactory progress in school subjects 
but also emotional and social adjustment.2 
Prom the same study, the Board of Education pointed 
out that it is good to have a philosophy for educating 
slow-learning children, but It is just as necessary to 
have a definite purpose in view when it comes to this 
John L. Howell, "Organization or an Elementary 
School for Normal and Slow-Learning Children.M Unpub­
lished Master's thesis, State University of Iowa, Iowa 
City, Iowa, p. 23. December iv, 19 
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type of pupil» 
Hie purpose of special scliools and classes is two 
fold; 
First, to make a better adjustment of the 
child in his school life by suiting the 
instruction and habit training which will 
carry over and cause him to make a better 
adjustment in life. Educators now understand 
that all children are not capable of accom­
plishing the same amount of work, or learning 
at the same rate. If a slow child attempts 
work in a regular class, he usually fails to 
make the progress warranted by hie innate 
teacher who thoroughly understands his needs. 
She special school and rooms are organized to care 
for children of this type. 
Hie Opportunity schools and rooms aro or­
ganized to meet the needs of children with 
intelligence quotients of seventy and below. 
Children are placed in Opportunity schools only 
after careful investigations have been made, 
and parents, teachers, principals, and psy­
chologists have been consulted, and the fact 
thoroughly established that the child needs 
the help of such a room. 
The mentally handicapped child requires a 
great deal of special help; each teacher 
cares for a group of fifteen to eighteen 
children. This gives each child a real oppor­
tunity to receive help with problems and 
situations that are difficult to him. Hie 
kindly sympathetic attitude of the teacher, 
who is especially trained for this work--
prove most stimulating to the handicapped 
child.7 
Howell pointed out in the study; 
7Ibid., p. 2k. 
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Teaching slow-learning children in the 
regular classroom is rather difficult, yet 
challenging teachers must be sympathetic 
and tolerant toward children who are men­
tally and exaggerated social misfits. 
These children will some day occupy an inter­
dependent place in society. Therefore, if 
schools fail to modify the curriculum to 
meet the needs of all children, then it has 
failed in the education of all the youth.8 
Harriett R. More's first major emphasis 
in the education of slow-learners is on good 
physical and mental health habits, a prac­
tical working knowledge of the tool subjects, 
an understanding of group and community 
relationships. The units of work are all 
correlated and intermeshed with every-day-
living experiences in which the children 
actually participate. These units present 
real life situations and are the most 
effective way to teach the fundamental 
concepts of learning. These children learn 
by experiences which become bases for more 
complex learning. It is the teacher's 
responsibility to devise and present appro­
priate subject matter to meet each individual's 
personal need. 
Many educators as well as teachers realize 
the number of retarded children or slow-
learners in every school to the extent that 
many schools have special classes for the slow-
learners and others arc provided for in the 
regular classroom.9 
Dorothy Buehring points out: 
The retarded child needs a working concept 
of relatedness. He should feel that he is 
wanted, even needed, by someone, for no one 
can live happily alone. He must learn to 
8Ibid., p. 98. 
8Harriett R. More, The Instructor, p. 23. October, 
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share and accept responsibility. Life has 
meaning for any child only if he feels that 
he is able to give something that society 
needs. She also stressed co-operation with 
the home as the key to effectiveness in the 
special-education program. As parents and 
teacher discuss the child, a bond of sympathy 
and confidence is created and this leads to a 
better "understanding of the child's needs.10 
The important objectives of the school is to so 
teach the children that they will make a satisfactory 
adjustment to their environment. Cora Bucklin11 gave 
fifteen factors in the teaching of the slow child. 
Teach him to: 
1. Maintain a cheerful outlook and have confidence 
in himself. 
2. Mingle with other people and to participate and 
co-operate in group activities. 
3. Think before acting. Avoid blaming others for 
their faults and failures. Control temper. 
[j_. Show consideration for others. 
9. Concentrate on a job until it is completed. 
The teacher should try to: 
1. Maintain a pleasant, orderly, and friendly environ­
ment necessary for freedom, happiness, and growth. 
10Dorothy Buehring, "The Slow-Learning Child," 
Hie Instructor, September, 1990, p. 30. 
i;LCora Bucklin, The Grade Teacher, September, 1990, 
p. 99. " 
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2. Make every child feel he is wanted and accepted 
by showing kindliness, personal concern, judi­
cious praise, and dealing with him in a kind, 
calm, friendly manner. 
3. Make it possible for him to achieve success in 
accord with his capacities. Open every avenue 
possible to creative self expression. 
Ij.. Make it possible for every child to feel neces­
sary to the group. 
5. In dealing with each child try to find a clue to 
the cause for a behavior disturbance. Begin 
correction with attention to the child's good 
qualities. 
6. Have many conferences with the school nurse, 
school doctor, and parents. 
7. Gather all information possible and keep up to 
date. Utilise every part of the Cumulative 
Record Polder. 
8. Observe each child objectively without prejudice. 
Note his particular assets and his liabilities 
so as to plan accordingly. 
9. Maintain physical and mental health within him­
self. Plan the weekly program to include in­
vigorating and pleasant leisure time for* the 
teacher. Be sure to seek activities; adequate 
relaxation. 
10. Help each child to make choices that will lead 
to further development. 
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CHAPTER II 
FACTORS AFFECTING SCHOOL ACHIEVEMENT 
Psychological 
Psychological factors affecting learning are: 
poor visual discrimination as is shovm by the child to 
whom b and d, was and saw, on and no, etc., are the same; 
low auditory discrimination as when a child cannot asso­
ciate sounds with letters; low visual memory or inability 
to remember word pictures from day to day. Fernald says: 
Although no two individuals have identiaal 
imagery forms, we find most of our poor spell­
ers in one of the following groups: (l) indi­
viduals whose visual images are too vague and 
indistinct to give the details necessary for a 
correct reproduction of the word, though they 
visualize with sufficient clearness for any 
situation that does not require detailed repro­
duction; (2) Individuals lacking, or almost 
lacking, in visual imagery; (3) individuals who 
get little visual imagery at first, but gradually 
develop it after the word has been partly learned 
in terms or some other imagery. 
Those children who do not visualize words 
must think them in some other terms. They are 
able to recall words in auditory or kinesthetic 
(motor) terms, which are as clear and distinct 
as the visual. Most non-visual individuals get 
some combination of these two forms of recall. 
The auditory recall would consist of the sound 
of the word, of the letters, of the syllables, 
or of the phonetic elements that make up the 
word. The kinesthetic recall would represent 
the word in terms of lip, throat, tongue, hand, 
or eye movements. The child would feel himself 
saying or writing the word. It is quite common 
for a child to get an auditory image of the word 
1h. 
at the same time that he expresses the word 
in terms of lip, throat, and hand movements. 
'Slat is, he may say the word to himself, 
think the sound, and feel the movements the 
hand would make in writing the word. 
It is a common practice for teachers to instruct 
children to close their eyes and get "Mental 
Pictures" of the words. The child who cannot 
visualize, attempts to get the visual content and 
consequently fails to get the image that would 
give him the details of the words.1 
Educational 
According to many educators of the educational 
factors affecting learning are: beginning formal learn­
ing before the child is educationally ready; transfers 
from school to school; teacher absent; emergency teachers; 
teacher substitutes; inadequately trained teachers; and 
early absence on the part of the child. It is evident 
that the educational load should be adjusted to the needs 
of the children and instruction should not proceed too 
rapidly. Adequate check on the amount of work mastered 
by the child should, be checked, to detemnine to what 
extent the child has learned what has been taught. It is 
generally believed that such aspects of the curriculum as 
its scope, its organization, its flexibility, and adapta­
bility, and its relation to the needs and interests of 
the pupils should be examined. Such items about instruc-
•"•Grace M. Pernald, Remedial Techniques in Basic 
School Subjects, pp. 191-192. 
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tion as the basis of grouping the children, promotion 
policies, the underlying philosophy of method, techniques 
of discipline, the guidance program, the skill of the 
teacher, all are factors affecting child growth. It is 
equally important and necessary to consider the adequacy, 
the efficiency, difficulty, and quality of the materials 
of instruction. 
According to a survey made by a committee of factors 
in the instructional situation that interfere with pupil 
progress among 1,599 persons in educational positions of 
different types in all parts of the country, out of a 
list of one hundred possible items the following twenty 
were most frequently checked: 
1. Many schools fail, by reason of their meager 
salaries, to attract and hold as teachers, 
persons of adequate ability and training for the 
proper service of the children. 
2. The school often fails to discover and to measure 
adequately, capacities and abilities as a basis 
for discovering and meeting individual needs and 
differences. 
3. Too many teachers fail to bring to their posi­
tion an adequate knowledge of the laws of child 
growth and child psychology. 
Ip. The school fails at all levels to free itself 
from practices and procedures which are wholly 
traditional as to origin. 
5. Most schools fail to emphasize creative, self-
expressive activity more than the mastery of 
routine, academic material. 
6. The school too often fails to evaluate the 
i6 
success or failure of its methods, practices, and 
procedures in the terms of their effect upon the 
individual student rather than in terms of their 
effect upon the group. 
7. The school fails to correlate closely the subject-
matter of its curriculum with the experience of 
the child. 
8. The school too often fails through carelessness, 
oversight, or for some reason of expediency. 
9. Too many teachers fail to bring to their profes­
sion an adequate knowledge of the developing 
philosophy of education. 
10. Secondary schools in general fail to incorporate 
in their organization and courses provisions for 
students not planning to enter college ov to 
train for the professions. 
11. Most schools fail to reproduce in their class­
rooms situations which are comparable to and 
which offer adequate opportunity for training in 
life situations. 
12. The school fails to know, appreciate, and utilize 
adequately the out-of-school experiences of its 
pupils. 
13. Teacher-training institutions too often fail to 
articulate closely their methods and practices 
with those of the public-school system for which 
they are preparing teachers. 
lip. The school too often violates, ignores, or dis­
regards the psychological law of readiness by 
employing methods, teaching subjects, and re­
quiring pupil responses at times and under 
conditions which violate fundamental and psy­
chological considerations. 
15. Too many teachers fail to apply to the teaching 
task those professional principles which should 
determine their practice with reference to the 
learning situation. 
16. The school too often fails to set up and follow 
a scientific method and procedure with reference 
to the promotion of pupils. 
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17. Hie school fails to govern its procedure with 
reference to the individual pupil in the light 
of his capacities and limitations, and fearlessly 
present the implications thereof to the pupil 
and to the parents. 
18. Supervisors fail to develop and apply an adequate 
and workable policy of supervisory procedure. 
19. The school fails to make adequate use of the 
needs of students as a basis for their classifi­
cation. 
20. The school has standardized equipment and cur­
riculum to such an extent that the particular 
and individual needs of pupils and communities 
may xaot be met adequately.2 
It has been the observation of my advisor for the 
past seventeen years in Texas that a large majority of 
teachers teaching in the elementary schools had been 
trained for positions in the secondary field. Therefore, 
these teachers knew very little about child psychology 
and development, and lacked the necessary skills for 
teaching the child in the elementary school. Only two 
years ago did Texas require all teachers teaching in 
the elementary school to have twelve semester hours of 
elementary school methods. This was brought about by 
the adoption of the Gilmer-Aiken laws. 
Environmental Factors 
There are many elements of the environment that 
affect the development of the child. Some of these 
"'A. S. Barr, William'H. Burton, and Leo J. Brueck-
nel'>y Supervision-Democratic Leadership in the Improvement 
of Instruction, pp. 281-21". 
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conditions are positive and constructive; while others 
are negative and wholly destructive in their influences. 
The quality of the social and material environment of the 
school itself and the nature of the learning experiences 
must be adequate. Then the home is a direct influence of 
the child's behavior. It contributes to the child's feel­
ing of security or insecurity. Migration from one town 
to another, poverty, unemployment of parents, lack of 
food, broken homes, are some of the disruptive forces 
that affect the personality of the individual. 
While it is evident that the causes of unfavorable 
development often are to be found in the environment the 
reasons are undoubtedly to be found partly in the social 
and economic aspects of the community, partly in the 
attitude of the community toward education, and partly 
in the lack of educational leadership. 
Following are conditions in the social order which 
often are the basic underlying causes of the existence of 
unwholesome influences that affect the growth and devel­
opment of the child unfavorably; 
I. Inequitable distribution of resources, resulting 
in inadequate financing of schools, poor economic 
status of many homes, etc. 
A. Inadequate educational situation. 
1. Foorly constructed unattractive build­
ings with poor facilities; inadequate 
play space and other special items. 
2. Inadequate curriculum; poor or non-
19 
existent instructional material;  
large or overcrowded classes; 
inadequate pupil experiences** heavy 
teaching load. 
3. Poorly selected, poorly trained, poorly 
paid teachers. 
B. Undesirable housing, neighborhoods, 
inadequate recreational facilities. 
C. Low economic status of many homes. 
1.  Lack of education resulting in parental 
antagonism toward school and in lack of 
co-operation; resulting in truancy and 
absence. 
2. Necessity to supplant family income 
necessitating work after school, 
resulting in fatigued and other con­
tributing causes. 
3. Stress and strain within family group 
due to economic insecurity. 
if.  Absence of books and magazines, l ibrary 
cards, travel experiences, and other 
cultural items. 
5« Malnutrition (This is found also in 
homes of good economic status but for 
different reasons). 
6. Frequent moves in search of employment 
resulting in changes in schools and 
gaps in schooling. 
7. Lack of protection from disease, failure 
to have adenoids removed or other neces­
sary care; lack of glasses or other 
physical aids. 
8. Lack of quiet place for study. 
Control of school by conservative elements in present 
adult generation who received their education in the 
past; by untrained, inert,  and often cowardly 
educational leaders. 
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A. Aims of education out of date; an undemocratic 
philosophy of education. 
B. Lack of modern scientific approach. 
G. Undemocratic administration and supervision. 
D. A curriculum poorly or not at all adapted to 
the needs, interests, and abilities of the 
pupils; to the needs of the community. 
E. Traditional teaching methods based upon an 
erroneous conception of the learner and of 
learning. 
F. Traditional grade organization, arbitrary 
standards or promotion, wholly theoretical 
grade-a-year progress. 
G-. Adult standards of success set up without 
regard for the nature of the learner, of 
learning, of individual differences. 
H. Lack of an adequate program of professional 
improvement of the staff. 
I. Failure of the professional leaders to inform 
and educate the public. 
J. Inadequate local financing of school program 
in all its details with concomitants already 
listed. 
III. LOT; regard for education, for teaching, and for 
teachers on part of substantial numbers of lay 
public. 
A. Poor financing, equipment, and program as 
already listed. 
B. Poor standards for teacher selection and 
training, low required levels of: 
1. Professional equipment. Meager train­
ing and experiences, poor methods, 
ignorance of modern concepts of learn­
ing, of teaching, of results, of 
evaluation. 
2. Physical equipment. Ordinary appearance, 
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average or less than average good health, 
lack of energy. 
3. Personal equipment. Ordinary appear­
ance, lack of poise, enthusiasm, good 
judgment, open-mindedness, and many 
other traits, lack of ambition. 
Ij.. Social equipment. Lack of ability and 
willingness to co-operate, to adapt 
oneself, to be considerate, and many 
other items. 
5. Intellectual equipment. Ordinary or 
less native ability, poor cultural 
background, narrow interests, lack of 
interest in world affairs, and so on. 
IV. Inadequate understanding by parents (on all eco­
nomic levels) of principles of child care and 
rearing, of human motivations, control of be­
havior, and so forth. 
A. Harsh imposed, authoritarian discipline—or--
B. Over-protection and coddling. 
G. Failure to participate in and guide children's 
leisure-time activities, radio listening, 
movie going, choice of companions, and so 
forth. 
D. Failure to give security through the above 
plus inconsistent discipline, guidance, 
indulgence, through lack of protection from 
adult tensions, problems, quarrels, etc. 
E. Failure in broken homes to protect children 
from the particular emotional strains in­
volved in this situation. 
F. Exposure to racial, national, religious, and 
political prejudices.3 
5Ibid., pp. 283-285. 
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CHAPTER III 
ANALYSIS OP SECOND GRADE PUPILS IN CARVER SCHOOL 
Method of determining the slow-Learners 
A study of the background and previous school record 
of each child was the first order of business. Fersonal 
interviews with parents were made; these interviews gave 
many clues and furnished much information on the children 
to be studied. This fund of knowledge was added to by 
observing the children as they worked in groups in the 
classroom as well as group activities on the playground. 
A thorough diagnosis of each child was necessary, in 
order to find the level of achievement. All sources of 
information were used; as birth conditions, birth certifi­
cates, baby books, baby records, promotions, teacher 
evaluation, results of tests, parent-teacher interviews. 
TABLE I 
CHRONOLOGICAL-AGE DISTRIBUTION 
September 1, 195>0 
Below 
Room 7 yrs. 7 yrs. 8 yrs. 9 yrs. 10 yrs. 11 yrs. Total 
1. Con­
trolled 
Group 1 21 8 l 1 1 33 
2. Uncon­
trolled 
Group 1 10 6 7 2 2 28 
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Table I gives that age distribution in both the 
controlled group and uncontrolled group. In the controlled 
group 21 children were 7 years of age while only 10 were 
7 in the uncontrolled group. In the latter group 7 
children were 9# while only 1 child was 9 in the con­
trolled group. There was not a wide range of difference 
in the other age groups. 
Prom the census registration cards used in Carver 
School, family record, health record, helpful informa­
tion about each child was gathered and kept. See appendix 
for a copy of the census registration card. A table 
showing the number of years each child was in the first 
grade, the number of years in the second grade including 
this year', and whether the child is living with both 
parents, see Table II for the controlled group, and 
Table III for the uncontrolled group. 
2k-
TABLE II 
CONTROLLED GROUP STATUS 
This Year Included 
Pupil 
Number of Years 
in Grade 1 
Number of Years 
in Grade 2 
Living with 
both Parents 
1 3 1 No 
2 2 2 Yes 
3 1 1 No 
k 1 1 Mo 
5 1 1 Yes 
b 1 1 No 
1 1 1 Yes 
8 1 1 Yes 
9 1 1 Yes 
10 2 1 Yes 
n 1 1 Yes 
12 1 1 Yes 
13 1 1 Yes 
lk 1 1 Yes 
15 •1 • 1 Yes 
16 1 1 Yes 
17 1 • 1 Yes 
18 1 1 Yes 
19 1 1 No 
20 1 1 No 
21 2 1 Yes 
22 1 1 Yes 
23 1 1 Yes 
2k 1 1 Yes 
25 1 1 • Yes 
26 2 1 Yes 
27 •1 1 Yes 
28 2 1 Yes 
29 1 1 Yes 
30 1 1 Yes 
31 1 1 Yes 
32 1 1 • Yes 
33 1 1 Yes 
Tills table was taken from school record and 
information of home living gathered from visits to the homes. 
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TABLE III 
UNCONTROLLED GROUP STATUS 
This Year Included 
Pupil 
Number of Years 
in- Grade 1 
Number of Years 
in Grade 2 
Living with 
both Parents 
1 1 1 Yes 
2 1 2 No ' 
3 1 1 • " Yos 
k 1 1 Yes 
5 1 1 Yes 
5 1 " 1 Yes 
7 1 " 1 Yes 
. a 1 1 Yes 
2 1 - Yes 
" l o ­ 1 1 Yes • 
ll 1 1 xes 
12 1 1 Yes 
13 1 1 AO 
2 1 M 
15 • 2 • 1 • No 
16 1 . . .  1  Yes 
•17 1 •1 Yes 
18 •1 •• 1 Yes 
19 1 1 Yes 
20 1 " 1 - Yes 
"21 2 - - 1 Yes - -• 
22 . .. 2 .. 1 K <D W 
23 1 1 Yes 
1 1 Yes 
— 1 1 Yes •26  2 •- 1 Yes 
27 " • 2 1- • Yes 
28 2 1 No 
The above table was taken from school records and 
information resulting from home visitation. 
T v e  7 .  p .  Bank  L ib r a ry  
Prairie View A. &. M. Colle^u 
Pr&iri© Viet, Tesae 
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Observation 
By observing the second grade children on the play­
ground as well as in the classroom many significant things 
were discovered. With Pupil No. 20 in Controlled Group 
adjustment in the group was poor, from interview and 
study of family history, the child was from a broken 
home, lives with grandparents and does not know father or 
mother. Hie need for security and belonging was to be 
satisfied. Prom the Controlled Group Pupil No. 3 was 
from a broken home and living with grandmother who was 
supporting two other children on a very meager income. 
Social adjustment is important for proper child 
development. Prom many of the reactions in the group 
it reveals how the child reacts toward himself; how and 
what the child does when the basic needs are satisfied or 
are not satisfied, such basic needs as success, recogni­
tion, belonging, and security. 
Interests of the children may be discovered by 
planned or casual observation. By discovering the child's 
interests many of the activities designed for learning 
were based on these interests. 
Records 
Adequate and reliable information about each child 
was needed in order to adjust the curriculum to meet the 
needs of the slow-learners in the second grade of Carver 
School as well as for the average and fast learners. The 
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school records were helpful by having a complete record 
of the type of work done previously in school. This 
method served as on method of appraisal. From the school 
record the age of each child was kept up-to-date. See 
Table I for age distribution for the controlled and the 
uncontrolled groups of the second grade of Carver School, 
Bryan, Texas. 
TABLE IV 
INTELLIGENCE TEST II-A 
RECORD CONTROLLED 
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Score . MA 
Approx. 
IQ Rating 
30 7 9 QL 7-10 96 C' 
31 7 $ 93 7-9 99 C 
32 O ~ 0 05 7-H 111 B 
7 2 79 7-3 99 C 
Prom the score in Tables IV and V the pupils were 
classified into three groups in each room for instructional 
TABLE V 
INTELLIGENCE TEST II-B 
RECORD UNCONTROLLED 
Age Total Approx. 
Pupil Years Months Score MA IQ, Rating 
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purposes. Pupils with D and E rating needed additional 
preparatory instructions. These were classed as slow-
learners, while those with C-, C, C+, and B were classed 
as average, while those with A rating were given an en­
riched course of study. 
Testing 
There was no intelligence test given during the 
children's first year of school. The Detroit Beginning 
First Grade Intelligence Test was recommended to yield a 
reliable measure of general intelligence. It was given 
to twelve children at a time. See appendix for copy of 
The Detroit First Grade Intelligence Test. The test has 
twelve different parts in an eight-page booklet with 
entire-pictorial material. (Pictures seem to always 
appeal to a child). 
There are two pages of comparing sizes or similari­
ties of objects, one of auditory span in marking several 
objects, marking objects in terms of information, marking 
objects of a similar classification, marking absurdities, 
completing missing parts, completing geometrical designs, 
a test of counting objects, although there was no verbal 
material except understanding the oral directions of 
the examiner. 
Tables IV and V show the total score of each child. 
M. A., approximate I. Q,., and rating, for the Controlled 
Group and Uncontrolled Group of the second grade, of 
Carver School, Bryan, Texas, as a result of the admin­
istering of the Detroit Beginning First Grade Intelli­
gence . 
TABLE VI 
FREQUENCY TABLE II-A 
CONTROLLED GROUP 
Scores Distributing Marks 'Frequency 
Above is the frequency table for the Controlled 
Group. By making a distribution of the pupils' scores 
it is possible at a glance to estimate the average 
ability of the class and the approximate range of abil 
ity of the pupils. 
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TABLE VII 
FREQUENCY TABLE II-B 
. . .. UNCONTROLLED GROUP 
Scores Distributing Marks Frequency 
Median 73 - Ik lk.O 
For conveniently summarizing the scores of the 
Uncontrolled Group, the frequency table above has been 
provided. By this table it is easy to determine the 
average ability and the approximate range of ability of 
the pupils. 
Tables VI and VII show the Frequency of marks for the 
Controlled and the Uncontrolled Groups. 
Implications for Further Study 
1. Need for Improving Health Conditions of Slow-
Learners in Carver School. 
2. The Necessity for Special Education in Carver 
School, Bryan, Texas. 
3. Continue the Study of Slow-Learners in the Third 
Grade with the View of Instituting a 




SUGGESTIONS FOR TEACHING SLOW-LEARNERS 
The Grouping Plan 
Grouping is very important, but it must be carried 
on so that children participate in a quiet, busy work­
shop-like learning situation. When organizing for the 
small group process, the following points should be kept 
in mind: children should be grouped on the basis of 
analysis; grouping should be flex5.ble; adjust materials to 
the needs of the child. 
Children differ v/idely in abilities, capacities, 
environment, experience, traits, attitudes, and in many 
other particulars. 
The teacher sees the need for individual differences 
within a group. The small or medium sized groups are to 
be preferred. Homogeneous grouping is an attempt to 
bring together into convenient sized groups or classes, 
children who are similar in ability, age, industry, pre­
vious experience, and other factors which affect learning. 
The Controlled Group of Second Grade Children was 
divided into three groups, so was the Uncontrolled Group 
of Second Grade Children. Each group was in a separate 
room in the same building. 
From observation, previous record, use of intelligence 
3l|. 
test as well as much informal testing the children, were 
placed in the following groups for the teaching of read­
ing: 
Group A: Children who scored high in comprehension, 
rate, and accuracy. 
Group B: Children who scored good and fair in com­
prehension, rate, and accuracy. 
Group C: Uon-readers or very poor readers. 
Although the children in Group A were high grade 
readers, they needed stimulation in learning how to handle 
more difficult material and, were given a wide variety of 
material, and assignments calculated to increase specific 
skills. 
Some of the children in Group B needed help to in­
crease the rate of reading even though they were satis­
factory in comprehension and accuracy. Others in the 
same group needed help to increase their comprehension and 
accuracy. 
Group C consisted of poor readers and non-readers. 
Many of the children that were slow in reading, 
according to the various methods of diagnosing the pupils' 
v/eaknesses were classified as slov/-learners vie re able to 
work in other groups successfully in dramatization, art, 
and many other activities. 
Some of the children were in one group in reading, 
35 
in another for spelling, and still another in arithmetic. 
Competition was on a personal as ?/ell as a group basis 
and each child was assured of a measure of success com­
patible with the child's abilities. 
Individualized Instruction 
It is evident that instruction may be regarded as 
being both developmental and corrective. On the basis of 
systematized information about the individual learner--
his needs, interests, traits and capacities, and his 
experimental background. There must be an efficient 
teaching program to lead to well-rounded growth and devel­
opment. It seems that the chief problem involved is to 
provide fully and efficiently for individual differences 
among learners. It becomes necessary to identify the 
nature and causes of the deficiency or shortcoming by 
appropriate diagnostic procedures. 
After diagnosing the pupils' weaknesses and direct­
ing remedial work, tests were given often to serve better 
the changing needs of individuals within the group. Most 
of the remedial work was handled in the groups. However, 
when a pupil failed to respond to group instruction, 
individual instruction and attention were given for a 
time to analyze better the child's difficulties. 
Each pupil had an entirely different set of reading 
weaknesses, but certain weaknesses were outstanding In 
the group. One common difficulty was improper eye move-
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merit in sentence reading. For a short time oral reading 
was used wholly so that individual difficulties could be 
studied better. 
The idea was repeated often that each sentence 
tells something# that the reader should look the line 
over and see what it says before he tries to read it 
aloud. The slogan was, "See what the sentence says, and 
then say it." 
For Group G a study of each child*s interest and 
the approach to reading was made through these interests. 
Somple material with interesting pictures; some examples 
of which will be found in the appendix. 
Skills in Reading 
In planning the reading program for the slow-
learner, certain conditions must be met by the skills 
program; (1) the materials of instruction must be adapted 
to his level and learning rate; (2) he must know what 
skills he is trying to master and what his strengths and 
weaknesses in those skills are; (3) be must know the pur­
pose of the lessons and be able to see his progress in 
them. 
One of the best methods of discovering whether or 
not the instructional materials are adapted to the 
pupil's level and learning rate is through informal 
testing. 
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It is recognized that the slow child requires a 
vocabulary of high-frequency works which will be needed 
throughout life. Emphasis should not be placed on learn­
ing all the words presented in basal readers; all of them 
are not needed. A child should be able to read street 
and bus signs, recognize the names of important buildings 
in the community, and know words related to civic respon­
sibilities. It Is necessary for the slow child, as for 
anyone, to be able to analyze new words. Sound and sym­
bol must be associated and have a phonetic approach to 
new words If the child is to have independence in oral 
and silent reading. Reading skill and correct spelling 
have a definite relationship. Both of these skills are 
necessary. 
Reading activities were first approached through 
experience chart stories. The interest of the sLow-learn-
ers were found and each child was lead to tell of their 
experiences. Then it was not necessary to find easy 
stories about their interests, but short accounts of the 
experience of the child was printed on a sheet of news­
print or similar paper and Illustrated by a picture or 
drawing. 
The story from the experience chart was first read 
to the slow-learners, then each child was encouraged to 
read it. Since the content was already familiar and the 
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words and sentences similar to what the child used in 
telling the story, in many instances the child was able 
to read it without difficulty. Through this approach, 
reading from the beginning was a meaningful process. By 
using this method from the beginning increased the child's 
confidence in having the ability to learning to read. 
Chart reading of this type was continued until the 
child was ready for easy book reading. (See appendix 
for examples of the reading charts). 
The teaching of word-recognition for the slow-
learners were much the same as for the other groups. The 
main differences were they required special help and 
additional practice in acquiring these abilities. 
The first step taken in vocabulary development was 
teaching words ?/hich were later used in the first book 
stories. These were known as sight words and were learned 
and remembered by printing out such things as the length 
of the word, general configuration and similarities and 
differences beWeen words. 
In building the signt vocabulary, the words were 
introduced in meaningful situations and used in reading 
soon after their introduction. New words were introduced 
to the slow-learners gradually. Oral and visual presenta­
tions were valuable in introducing new words. Hearing 
the word and at the same time seeing it, was an aid in 
learning and remembering. 
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It was also necessary to provide for additional 
repetitions in work book exercises, word card games, etc. 
Picture-word cards, with, a picture to indicate its mean­
ing, Yfere useful in the beginning stages. Later words 
without pictures were used. Picture dictionaries were 
very useful during the developing of word-recognition. 
Many of the words used on picture-word cards, charts, 
etc. were words that would be found in the first readers 
used by the slow-learners. These children were not able 
to read second grade material, they were given supplementa­
ry readers on the first grade level. They were allowed 
to read first grade books until they gave evidence they 
could read second grade material without difficulty. The 
slow-learners (Group C) did not read as much second grade 
material as Group A and B, but Group G did develop an 
interest in reading and reading habits. The children in 
Group C (Slow-Learners), were happier after being given 
work they could do. 
(Samples of work used in the reading program will 
be found in the appendix). 
The Spelling Program 
Before a child can spell, he must have good visual 
discrimination and an ability to use word analysis. Often 
it is desirable to teach v/ord analysis in connection with 
spelling rather than reading. It has been the observation 
k-0 
of the writer that slow-learning pupils need careful 
correlation among the words used in reading, spelling, 
composition, and handwriting. Most educators agree that 
a child should develop security in use of a small spell­
ing vocabulary from his experiences and needs. 
Spelling difficulty usually results from one 
of the following causes: inability to under­
stand meaning of words; inability to use trans­
fer from visualization to writing; inability 
to transfer column spelling to written composi­
tion or general recall; speed of handwriting; 
inability on the part of some children to avoid 
systematic error. Older methods overemphasized 
the purely auditory approach. A synthesis of 
these approaches is needed. Usually, spelling 
should be a small group activity. The number of 
words to be learned each week depends upon the 
child's capacity to master spelling.1 
Reasearch shows that spelling and writing needs of 
the slow-learner are simple. Too often, time, and effort 
are spent in the learning of columns or words which do 
not transfer writing needs. The slow child may memorize 
a difficult spelling list successfully for a day or even 
a week. Usually, the slow child will forget the words 
quickly, because /there is no immediate use for them. 
At the same time, a study of the child's Y/ritten 
Y/ork will shov; many simple misspellings due to lack of 
continued drill in these words. Spelling is only valuable 
1Hie Rational Elementary Principal, December, I9J4.9, 
Volume XXIX, No. 3, p. iqip. 
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as a transfer to writing. Everyone must do some writing 
in adult life. Therefore, emphasis should be placed on 
a basal spelling list for the second grade child. This 
list should be reviewed constantly and supplemented by 
words of social, civic, and occupational significance, 
known to be needed by everyone at the adult level. 
Since the material selected for the slow-learners' 
reading activities were taken from the things in which 
they 7/ere interested, so were the words for spelling. 
Simple sentences were made with blanks to be filled with 
the correct words. These exercises were aids in reading 
as well as spelling practice. Word cards were made and 
used such as, door, chair, one, two ,hand, pet, dog, etc. 
Some of these exercises may be found in the appendix. 
Teaching Arithmetic to Slow-Learning Children 
It is the belief of most educators that the main 
consideration in teaching arithmetic that numbers should 
be made more meaningful to the child. Number concepts 
should always be applied to actual situations for the slow-
learner. Abstract numbers are entirely a memory process 
which even the slow-learner can do but which does not 
transfer to life situations. 
It is believed that the child should be working 
toward a definite standard of achievement, and the child 
should be kept aware of his progress. As a basis for the 
teaching of arithmetic, the following elements should be 
k* 
considered: accuracy of work; rate of work; altitude of 
level of difficulty of most difficult examples the child 
can work correctly; the area of skills he has covered; 
his method of work. 
It is evident that quantitative concepts are the 
most difficult for the slow-learning child. Number con­
cept is needed in adult life, so teaching of number con­
cepts should be extremely practical and of problem-
solving variety. Most authorities point out the neces­
sity for well-motivated repetitions should be given for 
every quantitative concept taught in order to assure 
accurate mastery from the beginning. It is not how many 
processes the child can be exposed to, but how well the 
slow-learner can use those simple processes he needs. 
For convenience the child was divided into groups. 
This grouping was based on each child's mental age and 
background of experience. There were two children who 
could not be taught in the group, but were taught indi­
vidually. It was necessary with the slow-learners to 
contimie and cover a number-readiness program. 
The first part of this readiness program was oral 
and dealt with number recognition from 1 to 10. Using 
blocks and other objects, the writer introduced a new 
number daily. When it was felt that the group had grasped 
the new number concept, they were given seatwork relating 
to that number. One of the practices used was to give a 
k3 
child a box of numbers, telling the child to find all the 
2's, or 3's, for example and lay them on top of the desk. 
This box of numbers for such use was made by cutting up 
old calendars. This work was checked closely to determine 
the pupils' abilities to discriminate between number forms. 
Another day, the pupils would arrange a collection of 
objects in groups of 2's or 3's. 
After the children mastered number recognition then 
it was necessary for them to learn how to write numbers. 
After practice in writing individual numbers, counting 
and writing the numbers in sequence were taught. The 
first sequence was 1-10; after the children had mastered 
it then 10-20, 20-30, 30—IpO, and so on to 100. 
Along with counting and reading and writing, a 
number vocabulary had to be developed. Much oral class-
work was based around these concepts. For example, What 
number comes after 2? What number comes between 2 and I}.? 
Who is standing on your right? 
While one group was taught orally the other groups 
were doing seatwork or practice work based on some con­
cepts previously taught. All seatwork or practice work 
was checked near the end of the period. Throughout the 
readiness period materials such as colored sticks and 
counting boards were used for the children to handle and 
count. 
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Workbooks were used with all groups. 
In trying to adapt a curriculum for the slow-
learning group the instruction was planned carefully from 
simple to more advanced, and presented to the child at 
his only level of comprehension. 
Social Studies for Retarded and Slow-Learning Children 
This teaching should begin as soon as the child 
has some background for reading. It should be taught in 
relation to what life will bring the child and always in 
connection with his social living. 
The teacher should always aims to make the child 
alert to observe the various things in the world around 
him. 
In the lower grades the school itself should be 
used as the unit basis. The school yard and surrounding 
area can be correlated in the program. The program should 
allow opportunity for visual education, trips, dramatics, 
and exhibits.8 
The major objective of all the teaching of the social 
studies should be to make for better citizenship and com­
munity adjustments as well as a more efficient use of 
leisure time. 
Even though the slow-learners are in the second 
8Ibid., p. 1l5 
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grade such emotional scars of insecurity, failure, and 
inferiority were tried to be moved from these children 
through social studies. Every attempt was made to make 
them feel they were needed. 
For the slow-learners in the second grade of Carver 
School, social skills such as self-expression was taught 
through dramatization and music, while co-operation was 
taught through other group activities as, sharing with 
others, crayons, etc. The need for good health, a neat 
appearance, poise and a pleasing personality were other 
factors emphasized to the slow learners as well as to the 
others in the room. 
Material Used in the Remedial Program 
Audio-Visual Aids 
Pictures: 
Audio-visual education was designed in the reme­
dial program to aid in the presentation of all material to 
enrich the curriculum. 
Pictures ?/ere used to brighten the classroom but 
each picture had a definite meaning. The pictures were 
changed often on the walls as well as on the bulletin 
boards to change the atmosphere in the room. The slow-
learners participated in being responsible for the exhibit. 
The pictures used were in connection with the units of 
study. 
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Reading experiences were enriched through the use 
of pictures. Still pictures were inexpensive and were 
used on reading charts, friezes, and posters. These pic­
tures helped the slow-learners by giving them a visual 
picture. Most educators emphasize seeing for learning 
an important factor for the slow-learner. 
Films and Filmstrips 
Educational films were used to enrich the curricu­
lum of the slow-learners, average and fast learners in 
the second grade of Carver School. When films or film-
strips were used, it was necessary to spend long hours in 
tedious research and rewording to find needed material 
that would provide desirable vicarious experiences for 
the children. These films were used for various pur­
poses. Very little developmental material was necessary 
when the purpose of the film was to stimulate interest 
and arouse discussion as the children were launching into 
a relatively new area of experience. When the film was 
used to solve problems and clarify percepts, the children 
needed discussion through which the problems they were 
hoping to solve were clearly stated. The films used were 
to contribute to the learning of the basic skills as well 
as areas of experience. Such films as, Bread, Summer on 
the Farm, Winter on the Farm, and Autumn on the Farm, 
contributed much to the social studies. After the chil­
dren had seen the film they built a house and barn, 
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corrals, and a pasture. Through the discussion of these 
films the children began to understand their dependence 
on persons they never see. 
Radio and Phonograph 
The radio and phonograph were important educational 
aids in the social studies. They enrich the children's 
experiences in many ways, among them being the following: 
(1) by presenting and interpreting music that children can 
enjoy, and (2) by training the child to form the habit 
of listening attentively. 
In teaching the language arts, audio-visual aids 
played an important part. It is evident that the slow-
learner can learn easily and remember much from what he 
sees and hears. Pictures were effective In developing 
ideas, attitudes, and emotions. 
School Journey 
Out of the many types of visual aids, the school 
journey is one of the most noted ones. It brings the 
children into direct contact with objects of knowledge. A 
trip to a local farm was made by the second grade; this 
gave them an opportunity for self expression, -"/hen the 
children returned they were allowed to draw pictures of 
different animals and talk about them. These talks offered 
an excellent opportunity for the forward child to express 
himself fluently, and for the slow-learning child, backed 
i}£ 
by facts he has learned, to make a contribution. 
The Bulletin Board 
The bulletin board served as a teaching aid. It 
was never allowed to become static. Good xvork was stressed 
and the best work from each group was posted. Clippings, 
drawings, and other posted items were placed to stimulate 
interest and to provide reference material. Other finished 
examples of the children's work were there as a visible 
sign of accomplishment. This provided the satisfaction of 
achievement. 
Many pictures were displayed on one of the bulletin 
boards; many news magazines and women magazines offered a 
wealth of exceptional work by outstanding photographers. 
These magazines were an immediate source of pictures. 
With the audio-visual aids already discussed, 
there were many more inexpensive aids used as: 
1. Flannel Graph 
2. Puppet Show 
3. Wall Mural 
ij.. Films and Filmstrips. 
These films not only contributed to the social 
studies, but also an aid in the teaching of reading 
skills. The children read with more understanding and 
enjoyment the stories about the farm after they had seen 
films on farm life. 
ks 
Language experiences both, oral and written were 
stimulated by a film lesson. She vivid vicarious gave 
content to verbal expression. 
Activities 
Train Trip 
The unit on Trains was the first studied. It arose 
from the children in the class telling of places they had 
visited during the stammer vacation. 'The slow-learners 
did not feel left out because they, too, had had some 
experience in traveling. 
The pupils, through the work of this unit, developed 
better co-operation with one another, becuase they all 
worked together. During the building of the train and 
the station, the children learned to give and take in­
structions and constructive criticism. 
Materials had to be shared and the wishes of others 
respected. Every child had a chance to participate either 
in dramatic play, building the train, or some other way. 
Twenty children made a round trip to Hearne. During the 
hour they were there, they visited a flower shop. 
For many of the children, the trip to Hearne was 
the first time they had been on a train. 
The trip furnished a good avenue for the study of 
the skills program. The development of number understand­
ing such as counting the seats in the car, then counting 
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by twos. Telling time was another lesson from this 
experience because the train arrived and left on time. 
The use of play money after the trip was used to count 
out the cost of the ticket. During the art period, 
tickets were made of colored cardboard. 
As new words ?/ould pop up, pertaining to the train 
travel they were printed on the blackboard. Later, they 
were used on a vocabulary chart. The basic list included 
such words as station, train, ride, car, engine, track, 
ticket, conductor, and many others. Prom the vocabulary 
chart, matching exercise, charts and cut and paste exer­
cises were made and used by the slow-learners. 
A large frieze was made by the slow-learners while 
the others in the room made a picture dictionary from the 
words on the vocabulary chart. (Each word was printed in 
large manuscript letters and illustrated with a picture). 
When the frieze was completed, it was displayed during 
the entire unit. 
Similar activities were carried on by the slow-
learners throughout the school year. 
Choral Speaking 
Choral speaking was a valuable part of the regular 
classroom work. The children gained much enjoyment from 
the choral speaking lessons and therefore they were fre­
quently used. One of the perplexing problems in teaching 
slow-learners was to get them to talk readily, both on 
5i 
the playground and during recitation periods. For such 
problems the choral speaking method offered much help for 
the child who was too shy to talk individually, but would 
join the other children in choral recitation. Through 
the experience of hearing their own voices, they gained 
much in ability to recite individually. Many of the 
choral selections were from Choral Speaking and Speech 
Improvement, Published by Educational Publishing Cor­
poration, Darien, Connecticut. 
Music 
Music, with its wealth of songs, rhythm activities, 
and folk dances, furnished a pleasant accompaniment for 
learning, as well as a medium for the enrichment of a 
classroom experience. 
Music, it seems, can also release the tension which 
accumulates during the school day. A song, (especially 
one whith action), a rhythm activity, a folk dance, or a 
suitable recording, seldom failed to clear the strained 
atmosphere of the schoolroom late in the day when interest 
is at a low ebb. Using music many times in the afternoon 
in this manner helped to maintain interest as well as to 
provide another learning experience. 
Dramatization 
Dramatizations, including picture shows, puppet 
shows, and plays were desirable as a means of developing 
physical, mental, and emotional control before a group, 
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as well as training the slow-learner correct language 
usage. During the school year all the slow-learners 
participated in two or more assembly programs. Drama­
tizations were used allowing each to take part in the 
program. 
Art 
Painting and drawing is an adventure. Sweeping the 
brush across the paper is fun, and to splash bright colors 
in different patterns is really exciting. 
For the slow-learning children in the second grade 
of Carver School, Bryan, Texas, art played an important 
part. It was used in developing and stimulating the 
children's imagination. These slow-learning children's 
self-confidence was established through being able to do 
something others will enjoy, like painting a picture or 
molding a clay figure. 
Some of the art materials the children used were: 
colored chalk, crayons, clay, brushes, enamel, and paper. 
Posters, murals, friezes, booklets, and ?;all plaques were 
made by the slow-learners as well as by the other chil­
dren in the second grade of Carver School. 
Some Films used:3 
Encyclopedia Britannica, Films, Inc., Wilmette, 
Illinois. 
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"Adventures of Bunny Rabbit" 
"Care of Pets" 
"Summer on the Farm" 
"Spring on the Farm" 
"Winter on the Farm" 
"Autumn on the Farm" 
"Bread" 
Agencies and Persons Involved 
Education Laws of Texas 
Meeting the needs of slow-learners is a large prob­
lem of individualized education. 
It is not unusual for the average school to have 
about 2 per cent who are retarded to such a degree as to 
require special attention to make the most of their pos­
sibilities. To neglect them and thus retain them in the 
same grade more than a year is a waste of public funds. 
Children of strictly limited abilities, need more 
constant and specific supervision, more drill and re-
learning, more time for assimilating facts and simple 
<r 
principles, more external stimulation. The objectives 
set up for them must be simple and less extensive. Their 
needs are none the less real and important. The teacher 
should aid them to become useful, self-reliant, well 
I 
adjusted, co-operative human beings, rendering a signifi­
cant service to the state and to humanity4 
4H. S. Roberson, Special Education for Exceptional 
Children in Texas, Education Agency, Austin, Texas, p. 29• 
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Our new laws state that we cannot get rid of them 
as such, but the school must keep them until a certain 
age or keep them and try to educate them as they gradually 
understand. Human differences in learning power have 
always prevailed and will always prevail. One author 
states that this would be a sorry world if we were all 
shaped in the same mold. Hie main trouble with the slow-
learner is that no provisions are made for him in the 
ordinary schools. Work books, materials for independent 
seatwork and supplementary reading books should be on hand 
for the slow learner. The teacher should explain and 
show the slow-learner what to do first, then see that the 
program is carried out to his ability, if we give them 
what they can take, the story is very different. The slow-
learner is clearly seen in the teaching of arithmetic. 
The teacher should find concrete examples in teaching them, 
as giving them real objects that can be counted, or sub­
tracted. Addition may be taught in the same manner. The 
best way to help the slow-learner in school is to give him 
examples of what you would expect in return; if necessary 
illustrations can be made. Teaching with pictures is 
very helpful, the slow-learner learns by looking at the 
pictures and associating the pictures with his lesson. 
Modern education is swinging constantly toward audio­
visual materials and methods in teaching. 
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The activity method means seeing and handling, 
doing and making. It is best for all children and it is 
especially best for the slow-learner. 
Texas Societies: 
The Societies of Texas are making special con­
tributions under the leadership of President Sam H. 
Whitley and others. We have Teachers1 Guide to special 
education for exceptional children, not only for Texas, 
but other states in the union and foreign countries. The 
Easter Seal sales drive helps in the publication of such 
material. Dr. H. T. Manuel, Professor of Educational 
Psychology of the University of Texas, has helped in 
preparing the tentative Texas Plan. 
Classroom Teacher: 
Under the states' provisions the teacher must meet 
special requirements before she is eligible to teach the 
handicapped children. The curriculum for children with 
lowered vitality is the same as that for normal children 
except that strenuous exercises are avoided, special 
attention is given to rest, fresh air, diet, and an or­
derly classroom. 
In addition to the previously mentioned require­
ments teachers should know that the slow-learners' educa­
tion is not limited to book learning, but consists rather 
of the development of the capacities T/hich they possess, 
whether academic, manual, social, musical, or any other 
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type, these traits should be developed to the extent that 
they may live happily as a social being in a social world# 
Some Helpful Practices: 
The following classroom approaches to the teaching 
of slow-learners are all related to student needs which 
must be satisfied. Most successful teachers have found 
all of the following practices helpful with classes of 
slow-learners: 
1. Establish a Classroom Routine. Many slow-
learners are emotionally disturbed. For that reason, they 
may feel insecure if charges are constantly made. May 
teachers find that if a basic class routine is followed, 
students feel more at ease. They know what to expect. 
Modifications in the routine can be taken in stride, as 
students have been properly prepared for them. Hie basic 
routine should start from the time students come into the 
classroom until the closing bell. With careful guidance, 
students can be accustomed to a great variety of change 
without losing the feeling of security they need. 
2« Regulate the Teaching Pace. Many slow-learners, 
being unable to keep up with the fast moving classes, 
become lost and confused. Therefore, teachers have found 
that students do better as soon as lessons are slowed 
down to the working pace of slow-learners. Students can 
then apply themselves without being worried that they 
$1 
will be left behind by the rest of the class. What is 
the best pace? Let your class determine that. 
Related to this is the necessity of giving up any 
idea of what the students ought to learn. The best rule 
for slow-learners is, "Help them discover their ability 
to learn." Then move on from there. 
3* Learning should have meaning. Slow-learners 
can do very little with abstract knowledge. They learn 
best when they can see a relationship between their own 
problems and the lessons before them. Teachers in this 
field spend a great deal of time drawing out student 
experiences and problems and relating these contributions 
to what is being done in the classroom. 
Ij,. Every avenue to learning must be opened. Chil­
dren are often slow-learners because they cannot use the 
learning methods common in the ordinary classroom. Many 
students have reading problems. Some are not "eye-
minded." That is, they cannot visualize a thing from a 
written description. These persons must see a thing to 
understand it. Others learn best when they hear things. 
Such persons are often called "ear-minded." Glasses for 
slow-learners should allow students to use any learning 
method which is best for them. Teachers often discover 
that students are slow only because they could not choose 
their own learning "weapons." Slow-learners should be 
permitted to use books, pictures, the radio and tele-
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vision, movies, models and to make things with, their own 
hands, They should be allowed to see, feel waste, hear, 
and smell. 
5* Limit demands to students' abilities. Teachers 
find that it is unwise to make any general demands upon 
slow-learners. To keep up their confidence, it is nec­
essary to prepare most students for special tasks. For 
example, students should not be asked to give oral re­
ports if they are shy about about speaking before the 
class; gradual preparation is desirable. This may be 
possible by encouraging such students to talk before com­
mittees or to answer very simple questions before the class. 
6. Provide constant encouragement. Praise is a 
powerful incentive for most persons. In the ordinary 
classroom, the slow-learner has few opportunities to do 
outstanding things for which he can be praised. But in 
special classes, it is possible for the teacher to provide 
tasks which students can carry out satisfactorily. The 
sense of accomplishment and accompanying praise provide a 
powerful incentive for students to attempt more difficult 
projects. 
7. Let students compete against themselves. Many 
slow-learners become discouraged when forced to compete 
against other students. For this reason, successful 
teachers of slow-learners provide a means for measuring a 
student's accomplishments on the basis of what he has 
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done previously. This helps students in two ways. It 
proves to them that they are improving. At the same time, 
this method of evaluation reduces the danger of killing 
slowly built up confidence in self by exposing students 
to competition for which they are not prepared. 
In this as in every field of teaching, the good 
teacher makes his own rules and adjustments. Constant 
experimentation is necessary. If one method does not work, 
another should be tried. By the development of the meth­
ods above, teachers have proved that it is possible to 
help slow-learners become satisfactory students. 
Parents in the Home 
Most parents are aware, to a certain extent, that 
their child is slo?/ to learn and after this fact has been 
accepted they should try in every way to co-operate with 
the teacher. Pollov/ing are a few suggestions that v/ill 
probably help the parent help the child: 
1. Let the child know he is a very valuable member 
of the family. 
2. Help the child to understand that there is value 
in learning. 
3. Realizing the child is handicapped, the parent 
must encourage him to spend more time in profita­
ble manual work. 
i}.. Be sure that there is consistent behavior in 
6o 
guidance. 
5. Show willingness to discuss his interest and 
answer his questions. 
6. Give him plenty of encouragement. 
7. At home his capacities and possibilities should 
be given full opportunity for development in 
order to offset, insofar as possible, his handi­
cap. 
8. Go-operate with the school. 
9. Leisure-time activities should be stressed, 
(drawing, modeling, care of pets, etc.) 
10. Supervise his choice of companions.® 
Parents should keep a record of activities done by 
the slow-learner. Also recognize and accept reports sent 
or brought to them from the teacher or the physician. 
When the slow-learners' case is of such nature that 
the classroom teacher cannot help, then the parents should 
seek aid from the State for special care. 
Physical Activities: 
A recreational program should include games, group 
activities, crafts, music, dramatics, swimming, gardening, 
care of pets, picnics, tours, parties, and movies. The 
6Childcraft, Vol. IX, Field Enterprise, Inc., 
Chicago, 111., pp. I82-I8I4.. 
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slow-learner needs to group experiences to give him an 
adequate incentive for entering an activity and for con­
tinued participation. It offers an opportunity for him 
to change from an introvert to and extrovert. He for­
gets himself and his handicaps and becomes concerned 
with the needs of others and for what the group is accom­
plishing as a whole. 
The exercises of the slow-learners are the same as 
normal children with few exceptions. The game leader 
should know his individual children in order to bring 
about any adjustment for development. Seven Points for 
the Slow-Learners: 
1. To gain courage. 
2. Spirit to try. 
3. Get more fun out of life. 
ii. Gain joy and enthusiasm from living. 
The need for security. 
6. Reassurance, proper love, comradeship, and care. 




The Coordinated Scale of Attainment, Battery 2, 
Form B, was used for measuring the progress of the second 
grade pupils of Carver School, Bryan, Texas. The test 
consisted of nine parts. 
Test A—Picture-Word Association--This test is a 
test of symbolic association. Hie child must associate 
with a simple picture one of four printed words or 
phrases. Since each test item measures a single asso­
ciation of symbols, no generalization was made from the 
error frequency of the class on a single item, other than 
when the majority of the class was not able to form the 
particular word association. 
The four word-choices given for each item in Test A 
are designed to catch any reversals which may occur in 
the child's perception of the printed symbols. Thus, 
examination of the child's incorrect choices in the items 
missed will reveal the number and general nature of the 
child's reversals of perception. 
Test B is a test of analytical comprehension. Hie 
crucial element in each item is the recognition of adjec­
tives in the phrase, measuring the child's vocabulary for 
adjectival content as well as total phrase content. As 
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with Test A, no generalizations should be made from error 
frequencies of single items, but examination of a child's 
incorrect responses will indicate in a general way, 
whether errors are in recognition of adjectives or in 
total phrase comprehension. 
Test G is a second and different form of measurement 
in analytical phrase comprehension. In this test the 
child analyzes four printed pages and chooses one accord­
ing to the auditory clue given by the examiner. Error 
frequencies on single items are indicative of comparative 
class skill on the specific item only, and will not sup­
port broad generalizations, but as Tests A, and B, exami­
nation of incorrect responses on frequently-missed Items 
will indicate in a general way the sources of error. 
Test D combines measurement of synthetic and analyti­
cal comprehension in a story reading situation. The test 
items based on the paragraphs are designed to measure four 
abilities; (1) grasping the main idea or central thought 
of the paragraph; (2) recognizing relationships in the 
material read; (3) seeing implications made in the para­
graph, and (Ij.) memory for details. 
Test E, Arithmetic Experience, is designed to sample 
the extent and nature of the child's experience in the 
everyday usages of arithmetic in: 
1. Vocabulary 
2. Units of measurement 
6k 
3. Means of measurement 
i}.. Uses of measurement 
Test P, Number Skills, as: (l) Writing dictated 
numbers; (2) Reading number words; (3) Units of linear 
measure; (!}.) Quantitative concepts. 
Test G, Problem solving, measuring ability to solve 
one-step number problems from dictation; includes a 
variety of situations which require the exercise of judg­
ment in the choice of method to be used and skill in 
mental manipulation of small numbers. 
Test G requires the writing of numbers. 
1. Addition problems 
2. Subtraction problems 
3« Multiplication problems 
1}.. Division problems 
5. Two-step problems 
Test H—Computation, requiring the writing of numbers, 
1. Addition 
(a) Two-number addition, (single digits) 
(b) Two-number addition, (double digits) 
2. Subtraction 
(a) Without borrowing 
(b) With borrowing 
(c) With zeros 
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3. Dictated multiplication 
[(., Dictated division 
For the spelling test twenty words were dictated. 
Those words were as follows: 
1. car n. if 
2. boy 12. make 
3. book 13. then 
4. you it. fa s t  
5. came 1?- too 6. fun l6. give 
7. away 17. black 
8. five 18. dinner 
9. how 19. were 
10. ky 20. when 
A copy of the test used to evaluate the progress 
of the Controlled and the Uncontrolled Groups of Second 
Grade children, Carver Elementary School, Bryan, Texas, 
can be found in the appendix. 
To further explain the two groups of children 
used in this study, the Controlled group had 33 children 
throughout the year, while the Uncontrolled groups'enroll­
ment increased from 28 to 30. 
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TABLE VTII 
COORDINATED SCALES OP ATTAINMENT 
PRIMARY CLASS RECORD 
CONTROLLED C-ROUP 
SCHOOL—Carver Elementary 
DATE—April l6, 1951 
BATTERY—2 
GRADE—2 






A B C 
15 26 25 
D Med. H Med. 
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TABLE IX 
COORDINATED SCALES OF ATTAINMENT 
PRIMARY CLASS RECORD 
UNCONTROLLED GROUP 
SCHOOL—Carver Elementary 
DATE—April l6, 1951 
B A T T E R Y - - 2 "  *  " • '  "  1 ' • "  ' "  
GRADE—2 
GRADE AT TIME OF TESTING—2 
FORM—B • ••= — 
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CONTROLLED GROUP ERROR ANALYSIS CHART 
Hie Item errors for the whole class is tabulated 
in this chart. The areas of lowest attainment in a test 
relate to those items with the most tally marks on the 
chart. 
READING - BATTERY 2 
Test A Test B Test C Test D 
Picture-Word Word-Picture Vocab- Reading 





UNCONTROLLED GROUP ERROR ANALYSIS CHART 
The item errors for the whole class is tabulated in 
this chart. The areas of lov;est attainment in a test 
relate to those items with the most tally marks on the chart, 


















CONTROLLED GROUP ERROR ANALYSIS CHART 
The item errors for the \*/hole class is tabulated in 
this chart. The areas of lowest attainment in a test 
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chart. 
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CONTROLLED GROUP ERROR ANALYSIS CHART 
The item errors for the whole class is tabulated in 
this chart. The areas of lowest attainment in a test 
relate to those items with the most tally marks on the chart, 






SCORE TABULATION SHEET CONTROLLED GROUP 
One oblique tally mark, (/), for each pupil's score, except that 
every fifth one is a horizontal mark crossing the preceding four. 
When the score was so high or so low that it did not appear in the 
subject column on this sheet, the tally mark was made in the unnumbered 
space at the head or foot of the column. 
UNIT—Carver Elementary School POST OFFICE-*"Bryan, 'Texas GRADE--2A 
TESTING DATE—April l6, 1951 NUMBER OF PUPILS—33 FORM—B . J.XUU J.XJUV* XJtX-
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SCORE TABULATION SHEET UNCONTROLLED GROUP 
One oblique tally mark, (/), for each pupil's score, except that 
every fifth one is a horizontal mark crossing the preceding four. 
When the score was so high or so low that it did not appear in the 
subject column on this sheet, the tally mark was made in the unnumbered 
space at the head or foot of the column. 
UNIT—Carver Elementary School 
TESTING DATE—April l6, 1951 
POST OFFICE--Bryan, Texas GRADE--2A 
NUMBER OF PUPILS—33 FORM—B 
"-READING ARITHMETIC 




SUMMARY AND CONCLUSION 
Summary 
Teaching slow-learning children in the regular 
classroom is rather difficult, yet challenging. It is 
necessary to be sympathetic and tolerant toward children 
who are mentally slow. These children will some day 
occupy an interdependent place in society. Therefore, 
if schools fail to modify the curriculum to meet the needs 
of all the children, then it has failed in the education 
of all the youth. 
Some characteristics of the slow-learner are: 
1. He usually has an I, Q. between 70 and 90. 
2. He is usually older than classmates. 
3. He reacts slowly. 
ij-. He often finds it hard to generalize and transfer 
learning from one situation to another. 
5. Prom case history you will find that he does not 
walk or talk at an early age. 
6. He usually has poor physical health. 
7. He displays poor personal and social adjustments. 
8. He is usually better mechanically than any other 
way. 
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When the above characteristics are present it is 
advisable that the following steps be followed: 
1. Use standardized mental tests. 
2. Note grade progress in school. 
3. Is the child too old for the grade level? 
Ij.. Compare previous school record with present. 
5. Use individual Intelligence Test. 
The biggest challenge of all presents itself when 
an effort is made to break down social barriers brought 
about through isolation and segregation of slow-learning 
children. The immediate social contact with the normal 
child taxes the ingenuity of the slow-learners, and under 
proper guidance develop strong character and will to do. 
To the normal child it gives tolerance and understanding. 
The conception of education has been done away with 
that every other child and all children should be expected 
to master the same type of school work. Education is not 
limited to book learning. The slow-learning child must 
therefore be trained to do well such tasks that he is 
capable of doing. 
The following steps have been summarized for teach­
ing slow-learners: 
1. Eliminate the feelings of inferiority and supe­
riority which are difficult to eradicate entirely 
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from ability grouping plans. 
2. Create a pleasant classroom atmosphere. 
3. Discover the learning difficulty. 
1].. Study intensively and observe the nature of the 
difficulty. 
5. Individual examination and personal interviews, 
selected standardized and informal tests with 
view of revealing fundamental causes of diffi­
culty. 
6. Formulation of specific remedial measures which 
attack the cause. 
7« Initiation of regular remedial work in a manner 
to enlist pupil co-operation and effort. 
8. Measurement with records, notes on pupil re­
action and study of progress. 
9. Adjustment of work to meet the needs of the slow-
learners. 
Conclusion 
It is hoped that the information contained in the 
preceding pages has been of sufficient interest and value 
as to offer itself as points of orientation for those 
without teaching experience. To those who have had 
experience it is hoped that it will serve to stimulate 
action toward teaching slow-learning pupils in the regular 
classroom. 
In presenting the material an effort was made to 
make it as sequential as possible. It is needless to 
say that many items have been left unmentioned. However, 
the attention of the reader is invited to the appendix 
where samples of materials will be found which were used 
during the study. In teaching slow-learners, it is not 
the specific character of the job that makes the child 
learn or not learn; happy or unhappy; the thing that 
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Buckling ~ Cora"How to Help the Retarded Child," 
Hie Grade Teacher, (September, 195° )• 
Buehring, Dorothy, "The Slow-Learning Child," The Instructor, 
(October, 195>° )• 
More, Harriet R., "The Slow-Learning Child," 
The Instruetor, (October, 1950)* 
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iWri+e Fru'i-h or Vege+able 
Reading* Phonics 
Find the words beginning 
with the letter s .  
Sing a song of  Christmas, 
Santa's coming soon I 
Sis+er 's  very busy 
Trimming up the room-
Put J. 
_ing 
_  un 













A "fe I on Chicken Little's 
Chicken Little thought the 
was •Fall ing.  
She was going to tell the 
How you are, "said Turkey. 
Lurkey. 
Andrew's mother made him 
a pretty—cap. 






k i n g  
^ ,^*i i mi i urn -"m 
•foolish 
r e d  
Draw a line -From the 
word on the left "to 
0 word on "Hie right that 
matches in each box. 
are fun is Is 
can do too yellow 
who "loo Do Con 
fami ly Are ] 
Fun Family 
will Will 
IVellow Who 1 
/I/a me 




































1 + 2 = 3  
Color the leaves green. 

91 
Count the sailboats. 
Cross out 3. .p? 
How many are lett ( 
o o 
o o 
Color the mar bles blue. 
"Take away -f-he blue marbles. 
H o w  m a n y  a r e  l e f t ?  
92 
Here are 10 stars. 
Color i star green. 
How many are left? 
Color 3 more Stars. 
How many are left? 
Color H- more stars. 
How many are left? 
Color x stars. 
How many are left?.. 
/ O - l -  / o -  5  =  
/ o—2. - /a__ 6 = 
/ a _ 3 =  / o _ i r  
/ 0 _ /  O —  ?  =  
93 
A/umb&r, Please 
Fill in the missing numbers 
on the dial  telephone. 
Color -t-he telephone red. 
9 k 
Color egg s green. Color egg 5 purple. 
Color egg red. Color egg I orange. 
Color egg a yellow. Color egg h> brown. 
Color egg 3 green. Color egg 7 blue. 
Color egg n black. Color egg lo yellow. 
Color +he rabbrl* +he way you choose. 
CENSUS REGISTRATION UAKU~EIETUSBri.Htti oonuux, 
Boy 













Age Sept. 1 
Birthdate of Pupil: 
Month Day Year 









Date of Vaccination 
Father Living? Address 
Mother Living?. Address 
Full name of person (or institution) with whom pupil lives, if 
not with both parents: 
Name 
Relationship Address 
Former residence of pupil (if recently moved to this school 
district). County 
Addr e s s' 
Date moved to this district .Date now 
Distance pupil is transported, etc. Telephone No. 
Indicate below by check 
major or physical 
defects, if any: 
GIVE BELOW THE PUPIL'S PAST SCHOOL RECORD 
1. Deficient 
Vision 























Give below names, ages, etc., of brothers and sisters or any other children under 18 
Name Birthdate 
Yr.-Mo.-Dav 




In What School 
or Work 
flanks below to be filled out by the teacher. Please see that all data are complete 
School: 
District No.: 
Date entered I (Age Sept, 1, Last) 
I (Yrs.) (Mo.) 
Grade, section, and room 
assigned to: 
Tuition Pupil? Yeq No ' Tuition paid bv whom 
Teacher's Signature. 
96 DETROIT 
BEGINNING FIRST-GRADE INTELLIGENCE TEST 
(.Revised) 
By ANNA M. ENGEL, Assistant Director, Special Education, Detroit Public Schools, 
and HARRY J. BAKER, Director, Psychological Clinic, Detroit Public Schools 
Last name First name Initial. . . Sex: M. . . F. 
City School Birth date 
Rating Mental Age IQ 















Score: Test 1 
Published ig37 by World Book Company, Yonkers-on-Hudson, New York, and Chicago, Illinois 
Copyright 1935 by Anna M. Engel and Harry J. Baker. Copyright 1921 and 1937 by World Book Company. Copyright in Great Britain. All rights reserved 
PRINTED IN U..S.A. DBFGIT-22 
This test is copyrighted. The reproduction of any part of it by mimeograph, hectograph, or in any other 
way, whether the reproductions are sold or are furnished free for use, is a violation of the copyright law. 
Detroit Beg. First-Grade Int.: Rev.-A 
Score , 




Detroit Beg. First-Grade Int.: Rev.-A 
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Battery 2 Form B 
NAME Boy.. 
Teacher . Date 
School Born 
City Age 
Girl Grade ... 
Year Month Day 
Year Month Day 















































1 4 3 4 5 6 7 
a 9 10 II 12 13 14 
15 /6 17 18 19 20 21 
12 23 24 25 26 27 28 
29 3D 31 
month of November 
month to remember 
month of December 







the tallest chimes 
the tall chimney 
the small chipmunk 












good iced candy 
golden candle 






















2y^|C_the fairground's wonders 
l] the fairy's wand 
the fairy wanders 
the fair play won 
2B 
3 














a curved highway 
a caged beast farm fence 
Test B, Number" Right Score 
began to scream 
beside the stone 
begin to dream 
began to churn 
6 
down to the river 
down on the river 
drawn by the rope 
down in the river 
2 
guests of honor 
guests for him 
guess for honors 
guess for me 
7 
camel has a hump 
I \ camel with an Arab r| came to the end 
JL camel on the sand 
with Indian hunters 
^with window shutters 
with yellow shutters 
with willow shutters 
the weekly magazine tthe biggest magazine her weekly magazine this weekly magazine 
4 
buy the eggs 
_ /? beat the eggs 
W t/ y bake the eggs 
bacon and eggs 
9 
gave a fright 
cannot type 
gave a bite 
gave a fight 
long strong fence 
§sr- long straight fence 
^ pretty straight fence 
little straight fence 
10 
he won the race 
JOHN J0^ 
107 OAK ST 
New YO«V. 
New /ork. 
he set the race 
he set the pace 




an angry man 
another man 
an easy name 
an early man 
16 
plain to be seen 
came to the spring wi came to the ring 
came in the spring 
12 
past tense verb 
passed them since' 
passed wire fence 
pressed wire fence 
17 
went to work 
went on home 
M J J  /  
would not work 
when to work 
13 
the seven presents 
the seven peasants 
the seven pockets 
the seven pencils 
18 





• made a fire 
make a fire 
make a tire 
bake a tire 
observe the bananas 
observe the banana 
observe his pajamas 
observe the pajamas 
15 
nuts planted between 
guns painted behind 
gum planted between 
guns pointed behind 
2B 
20 
a good report 
a gold rack 
a good record 
y a good rest 
Test C, Number Right Score 
Tom is a boy. 
He has blue eyes. 
He has brown hair. 
Tom has many toys. 
1. Tom is a boy. yes no 
black hair 
eyes 2. Tom has blue 
3. Tom plays with his J^r 
Test D 2B 
8 
JIMMY AND DICK 
A 
My name is Jimmy. 
I have a little dog. 
He is black and white. 
We like to play together. 
1. The dog likes to sieJp 
2. Jimmy's dog is big^1 
3. Jimmy is a little boy. 
B 
I have a playmate. 
His name is Dick. 
He lives next door to me. 
He comes to my house to play with me. 
We play keeping store. 
4. Jimmy's playmate lives across the street. „QS 
5. Dick lives near J™™7 
6. Dick plays store at Jimmy's house1 
2B 
c 
Dick and I went for a walk. 
We walked and ran. 
We ran to the playground. 
We played on the see-saw. 
A big boy went up and down on a swing. 
7. The boys went for a walk. „oS 
8. There was a big swing at the h<fu^°und 
D 
Dick had a birthday party. He is eight years 
old. I went to the party. Twenty children came to 
the party. We played games under the five big 
trees. I had two apples and a big stick of candy. We 
had some ice cream too. 
9. The children played under the five Sepl 
10. Dick's mother gave Jimmy two Jjgl of candy 
10 
E 
Mother helped me make soap bubbles. We 
used an old spool. I put one end in the water. I 
blew bubbles in the air. I made many round bub­
bles. In the sun, they had many pretty colors. We 
watched them float off and then go away. 
11. Mother blew soap bubbles. „oS 
12. The sun makes soap bubbles pretty 
F 
My little dog is named Spot. Dick and I took 
him with us when we went to the store. Spot ran 
all the way. He would run, and then he would stop 
and wait for us. He sat up for us at the store. He 
begged for candy. 
13. The boys let Spot go to the store. „oS 
14. Spot ran all the way to the doghouse 
15. Spot was the first one to get to the 2Jordey 
11 
G 
One day "Uncle Bob" came to visit. He bad 
been to many places. He told about riding on trains, 
ships, and airplanes. Jimmy wanted to know about 
boys and girls in far-away lands. Uncle Bob told 
him about the games children play and the food 
they have in many lands. He had a knife for 
Jimmy. He got it in France. 
16. Uncle Bob returned from distant lands. „oS 
17. Jimmy learned about children of other Ss 
12 
H 
Mother is ready. Father is ready. Uncle Bob 
and Jimmy are ready. Off they go to see Grand­
father and Grandmother. Soon they come to 
Grandfather's big house. It is a white house with 
many pretty trees in the yard. Uncle Bob and Jim­
my jump out of the car and run up the walk. Grand­
father and Grandmother come rushing out of the 
door to meet them. Everyone is excited and is talk­
ing. 
18. Jimmy walked from the car to the house. 
19. Grandfather's house was in a field 
20. Everyone was trying to talk at the same 
STOP 
13 
Test D, Number Right 
^ o 
o 0 0 0 U 
X 
!l\-ll'l 
E jr B 
H. 
A.M. B.C. P.M. C.O.D. A.D. 
apples cabbage corn 
••• • *« 
peas 
lumb or rubbers Coal Corn 




cherries caKe radishes 
cPo 
Test E 









22 19 12 15 31 
58 62 49 46 64 
8 10 6 7 9 
rv 77° 
o 00 
00 95° 15° 87° 
60° 96° 32° 48° 4° 
one. 




R' T'  
2 B  16 Test F, Number Right Score 
17 Test G, Number Right Score 
2 B 
Teat H, Number Right .— Score 
18 
1 11. 







9 - - IS 
10 20 
2B Spelling, Number Right 
19 
C O O R D I N A T E D  S C A L E S  O F  A T T A I N M E N T  
Battery 2 PROFILE OF SCORES Form B 
HEADING ARITHMETIC SPELL-
Te»t A Test B Test C Test D Average Test E Test E Test G Test H Average ING 
a, 41 > 
si £ o" 



























































































































































































































































































































































































































































































Form A "Grade Equivalents" of original "Scores", omitting decimal points, may also be plotted on this chart. 
S U M M A R Y  
BATTERY 2 FORM B 
Directions — Encircle the pupil's "Score" on each test in the table below. His "Score" is the number 
opposite the name of the test and directly under the "Number Right". The "Number Right" in each test was 
recorded in the test booklet at the bottom of the page when the test was scored. 
The "Scores" thus encircled below are the ones to be recorded in the Class Record and encircled on the 
Profile of Scores at the top of this page. The average "Score" in Reading is obtained by dividing the sum of the 
four separate Reading scores by four. The average Arithmetic score is obtained similarly. 
Battery 2 Number Right and Score Form B 
Test Name No. Right 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 
A. Picture-Word Association Score 5 6 7 8 9 10 11 12 13 15 17 19 22 25 28 32 36 41 46 51 
B. Word-Picture Association Score 4 6 8 10 12 14 16 18 20 22 24 26 28 30 32 35 38 41 44 47 
C. Vocabulary Recognition Score 4 5 6 7 8 9 10 11 12 13 14 15 16 18 20 22 25 30 35 40 
D. Reading Comprehension Score 5 6 7 8 9 10 11 12 13 14 16 18 20 21 23 25 29 33 39 45 
E. Arithmetic Experience Score 5 5 6 6 7 8 9 10 11 12 13 14 15 17 21 25 34 44 54 64 
F. Number Skills Score 10 12 13 15 16 18 19 21 22 23 25 27 29 32 34 36 39 41 43 46 
G. Problem Reasoning Score 5 7 9 10 12 13 15 17 18 20 21 22 23 25 26 28 30 33 38 45 
H. Computation Score 7 10 12 14 16 18 20 22 23 24 25 26 27 28 29 31 33 35 38 42 
Spelling Score 5 10 14 17 19 20 21 22 23 25 26 28 29 31 33 35 37 39 42 45 
3°!3 
